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Overview of today’s session

PART 1
1. Introduction to Community Service Learning (CSL)

2. (some) theoretical background on service learning
3. Experiences with CSL in the Netherlands

PART 2

1. Design a CSL Course

2. Some elements to take into account if you plan a course with CSL

3. Service learning tools — Aurora Service learning Toolbox

4. Discussion in break-out rooms
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PART 1

Introduction to CSL & examples
from VU
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Introduction to service learning

e (Community) Service Learning (SL) is a form of education.

* In SL, students use their academic skills to contribute to address society issues.

e Students work in close collaboration with a society partner.

e Continuous reflection by the student is key to the learning outcome of the
student.

» Reciprocity (co-creation / co-production) between the society partner and the
academic partner is conditional for CSL.

VUé



WHAT IS COMMUNITY SERVICE LEARNING?

Lecturer
Interactive approaches

Reciprocity

Reflection

Student
Academic
Skills

Societal partner
Societal challenges



Theoretical background

Reflective practitioner

Donald Schén

LEARNING BY DOING %/

Reflection-in-action Reflection-on-action
“thinking on your feet" “naval gazing”

* Thinking ahead + Thinking through experiences
* Analysing * Discussing

« Experiencing  Journal

+ Ciritically responding

The Experiential Learning Cycle

Concrete
/* experience [1] \ Concrete
Experience
/ : (doing / having an
Testing in new Observationand | experience)
situations [4] reflection [2] |
Active Reflective
Experimentation Observation
\ ’/ (planning / trying out (reviewing / reflecting
Forming abstract what you have learned) on the experience)

concepts [3]

Abstract
Conceptualisation

(concluding / learning V U #
from the experience) KO I b )



COMMUNITY SERVICE LEARNING @ THE VU




BROADER MIND

The VU Amsterdam wants to offer its
students the opportunity to develop more
broadly, from an academic, personal and
social perspective: to equip students to be
successful and play a meaningful part in
this world.

=> Various projects that contribute to this aim !

A BROADER
MIND

LOOKING FURTHER




BROADER MIND FOR STUDENTS':
COMMUNITY SERVICE LEARNING

With Community Service Learning, students use
their academic knowledge and skills to contribute
to solving societal problems. By doing so, students
are closely working together with societal
partners. Reciprocity of CSL in academic reflection
before, during and after the educational activity.

9 VUt



VIDEO — Community Service Learning at VU Amsterdam
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EXAMPLES OF CSL FROM VU AMSTERDAM

v

* Gezondheid In de stad

* Analysis of Governmental Policies
(AGP)

: VU



GEZONDHEID
IN DE STAD

VRIJE
UNIVERSITEIT
AMSTERDAM

- — s



v
 First and second year students

Gezondheidswetenschappen & Gezondheid en Leven
« 8 weeks course
 Elective course
* 60 students
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COMMUNITY PARTNER




COURSE AIMS
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Setting up a social project on welfare, care or liveability in a team for a commissionar
Apply qualitative research methods to complex social issues

Integrate academic knowledge with social practice to formulate realistic
recommendations

Reflect on:

1) on the research process and outcomes

2) on the group process and within it both one's own functioning and that of individual group
members

3) on your role as a health scientist in society
Communicate findings at the appropriate level to academic, managerial and societal
stakeholders respectively

VU



THE COURSE.
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Week 1: case preparation, meeting with client, lecture on research in and with
society, formulating the research questions in subgroups

Week 2 - 4: data collection, training sessions in qualitative data collection, weekly
peer review meetings, reflection on the role as an academic and professional in the

field of health

Week 4-7 : data analysis training sessions in coding qualitative data, writing report
(continue weekly peer review meetings and reflection)

Week 8 presentation of the results to the client and report

VU



POSTERS.

Vrijwilligerswerk

Ollldﬂ'lldﬁl naar de Dlilloiffi OLI'I de

Gemaakt door: Fleur van der Worp,
Merlijn Dijkstra, Sanaa Chabi en
Mahdad Hastollah

buurf

.gmda:.'ﬂu enveldert door middel van
semi-gestructureerde interviews met
bewoners.

Jongeren zijn het minst betrokken
hij wrijwilligerswerk,

Weinig gevoel van betrokkenheid
anter bewoners.

Woeoral internationals hebben
behoefte aan meer contact.
Bewoners slaan open voor
huurtinitiatieven maar willen deze
niet zelfl starten

= Betere informatie-
versirekking

= Betrekken van
internationals en
ouderen

* Huis wan de Wijk

+ Woor elkaar in Zuid

+ Informeel
wrijwilligerswerk

Bewoners zijn tevreden over het

aanbod aan vrijwil lgerswerk,

* Huidige aanbod wordt ook als
nuttig ervaren

» Er is gowde communicalie lussen

Watuur- en Milieuteam Zuid en de

wijkmanagers.

Wooral intermationals hebben

behoefte aan meer contact

Conclusie Aanbevelingen
Uit de resullaten kunnen we concluderen dat

respondenten zich niet betrokken voelen bij de

wijlk en bij de buren, Velen van hen zou hier wel

behoefte aan hebben,

ondenten zeer te spreken over het

Wel zijn de res
F erswerk en buurtinitiatieven in de

a nnb vrijwillig
wij

Ondanks de verschillende hulpinstanties bleek dat
vrijwilligerswerk of het starten van een

buurtinitiatief tijd kest en dat dit men afschrikt iets
te ondernemen,
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Die motivatie, concentratie & prestatie van studenten op de vrije
universiteit (VU) tijdens de corona-pandemie

INTRODUCTIE & DOEL

Recentelifk onderzoek toont aan dat een omgeving
peorifnteerd voor studeren een basis geeft woor de
psynholﬂg{anhebaslabehﬂeﬂenmamdemn De
len wan het RIVM beperken
d.e drl.e factoren die zorgen voor een goede motivatie®.
Motivatie
1 1

veshondenheid — aumnomie  werssantschap

-4 2 0N

In dit onderzock worden de motivatie, concentratie en
prestaties van studenten in kasrt gebracht. Asn de
hand hiervan wordt er een advies voor de VI

opgesteld.

METHODE

Onderzoeksmethode

. VEY
+ Semigestructureerde interviews.
A

+ Studenten van de VT bétafacultats

» 1B participanien d m v. convenience semphing

» Interviewgmde obov. topickijst met thema's

Titwoering interview en dats-analyee
hnmvmmmmmeummmmqlmﬁm

s T coderen cadhw
een inductieve benadering

. ha WEIL PriVECYWELENL
MELc

RESULTATEN
Studie-omgeving

Gemis van studieplek op de V-
daardoor wel meer creativiteit bij
studenten voor een nieuwe omMEevVInE
Afleiding in nleuwe studieplek: door
prikkels is thuis studeren moeizamer
Motivatie

Verminderde concentratie: door de
huidige studie omgeving thuis
Online studie: zowel positieve- als
negatieve ervaringidoor fysieke
afwezigheid)

Indeling studie: Verschillend:
studenten vinden eigen motivatie door
opstellen van persoonlijfk VIJ rooster

Prestaties
Prestaties:
c’) Overwegend negatief beinvloed
door verandering
A studieomgeving
T Relevantie studie: Verschillend:

+ doel behalen {(BV diploms)
- gevoel van optionele studie

Regeling vanuit de VU

Bijdrage van VU:

tevreden met alternatieve
tentamens

Verbetering aanpak: Verplichte
colleges, deadlines en meer hulp
met studeren vanuit de VU

CONCLUSIE

Studenten ervaren door het online studeren
werschillen in atie, motivatie, pr

&n studie relevantie, Meer deadlines,
werplichtingen, hulp vanuit de VI en interactie
tijdens werkgroepen enfof colleges kunnen
studenten helpen.

=

AANBEVELINGEN
RICHTING DE VU

» Duidelijke deadlines opstellen middels een
plancing

» Motivatie van studenten beinviceden middels
Live colleges

= Meer interactie tijdens colleges / werkgroepen.
Eijvoorbeeld middels kahoot waarhi]
studenten actief mee doen.

« Meer dutdelijkheid tentaminering,
‘bijwoorbeeld wis een crisisplan
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Course

* First year students
Management Policy Analysis
and Entrepreneurship in the
Health and Life Sciences
master students

* 8 weeks course
« Compulsory course

* 120 plus students




Aim of the course

« A¥ms to train students in providing policy
advice for a complex social issue on the
basis of interdisciplinary research.

 Theoretical part and Practical part (CSL)

 Practical part:

« community partner (commissioner)
provide topic

 Students do research on the topic

 Students write policy advisory report on
. the topic for community partner VUéf
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Theory of policy making

- Project
“w= | design
Literature DI“aft DI“aft Report
Actor map 1 2 Present
Interview Interview
guestions summaries
<reflection | | €reflection || €reflection|| €reflection

VU



Partner & topics

OVver 12 community partners/commissioners X Gemeente
X Amsterdam

Topics like:

* Loneliness at times of COVID-19
* Digital Inclusion

* Food

* Youth engagement

« Urban Agriculture

« Community sustainability

* Resilience in the community
-3Disabi|ity and Inclusion

2




Outcome

AGP » Meaningful and effective teaching
Teacher
* Developed skills and competence to tackle societal issues
AGP . . s
Student  Developed sense of fulfilment and civic responsibility

Explore the problems in the society in a deeper way

Community '« Gotideas and solutions to address societal issues
Partner

Floor Wijnands
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PILOT STUDIES WITHIN THEMES

~Community Based Care Bheliness Sustainabilit
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LONELINESS IN AMSTERDAM NIEUW WEST

-

N
New opportunities
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Tell us what you think

Do you think Universities should collaborate with the
community?

Do you think community collaboration will be beneficial to
your students?

Would community collaboration be beneficial to you?

il Mentimeter E.ﬁf‘;."@

Go to www.menti.com and use the code 29 63 96 9 . |
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PART 2

Designing a course with CSL &
Resources

VU



Design a course with CSL

- Aim of the course

- Background of the students

- Time schedule / duration of the course
- SL activity




Align course objectives and format
- Allow for scaffolding — Align to community partners needs

Capstone courses

Projectbased CSL
Problembased CSL
Discipline based CSL

CSL as part of a course

Prepare in-class, visiting,
and simulating real world

Discipline-focused

Student experience
Community involved

) . Establish relationship with community partner
Reflection and evaluation strategy - Ensure recipracity - explicate role division

" N < - Linked to course objectives - Structured and
' regularly - involve multiple stakeholders

-

By the student

* Written or Verbal
Instructor contacts, student negotiates

* Individual or in group
By the course instructor / faculty

Student experience

* Level of depth

Tijsma, G., Hilverda, F., Scheffelaar, A., Alders, S., Schoonmade, L., Blignaut, N., & Zweekhorst, M. (2020). Becoming productive
21st century citizens: A systematic review uncovering design principles for integrating community service learning into higher
education courses. Educational Research, 62(4), 390-413. https://doi.org/10.1080/00131881.2020.1836987

VUé



Align course objectives and format

n to community partners needs

3
Capstone courses

CSL as part of a course

Prepare in-class, visiting,
and simulating real world

udent experience

Projecthased CSL
Problembased CSL
Discipline based CSL

Discipline-focused

Community involved

Reflection and evaluation strategy
- Linked to course objectives - Structured and
regularly - involve multiple stakeholders

* Written or Verbal
* Individual or in group

* Level of depth

Establish relationship with community partner
- Ensure reciprocity - explicate role division

-
-

By the student
Instructor contacts, student negotiates

By the course instructor / faculty

Student experience

Review geertje

VUé



Course objectives related to CSL based on level of Student experience

1) Gaining insights in complex community and/or social issues
(2) Enhancing social skills and problem-solving competences
(3) Transferring classroom knowledge to the ‘real world’

(4) Reflecting on a person’s own values and skills

VUé



Align course objectives and format
- Allow for scaffolding — Align to community partners needs

Capstone courses

Projectbased CSL
Problembased CSL
Discipline based CSL

CSL as part of a course

Prepare in-class, visiting,
and simulating real world

Discipline-focused

Student experience
Community involved

] ) Establish relationship with community partner
Reflection and evaluation strategy - Ensure reciprocity - explicate role division
- Linked to course objectives - Structured and

regularly - involve multiple stakeholders

B
L

By the student

* Written or Verbal
Instructor contacts, student negotiates

* Individual or in group
By the course instructor / faculty

Student experience

* Level of depth

Review geertje

VUé



Establish relationship with community partner: forms

< deiartments in"Unjversity
Community
partner2
Community

partner1

VUé



Establish relationship with community partner

Community
partner1

Or location or issue based

Community
partner2

Community
partner3 Central office in a University

VUé



Align course objectives and format
- Allow for scaffolding — Align to community partners needs

Capstone courses
CSL as part of a course

Prepare in-class, visiting,
and simulating real world

Student experience

Discipline-focused

Projectbased CSL
Problembased CSL
Discipline based CSL

Community involved

Reflection and evaluation strategy
- Linked to course objectives - Structured and
regularly - involve multiple stakeholders

* Written or Verbal
* Individual or in group

* Level of depth

Establish relationship with community partner
- Ensure reciprocity - explicate role division

-
B

By the student
Instructor contacts, student negotiates

By the course instructor / faculty

Student experience

Review geertje

VUé



Align course objectives and format: disciplinary based SL

- Theoretical component
- Practical component (putting theory into practice)

- Students are trained to address this question

\VAU
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Example of discipline- based
SL ; Law clinic

- Students are trained in course work
to provide legal advice

- In the law clinic communities can
hand in their law questions, students
aim to address the questions

=> Students are trained in all the
aspects.

VUé



Overall:

- Most important ‘uncertainty’ is limited.

- Students have the (basics of) required skills and competences
needed or are trained in these during the course

- Involvement of community can be limited. (does not have to

be!)

VUé



Align course objectives and format: problem based or
project based SL => transdisciplinarity

Transdisciplinarity as societal problem solving
Transdisciplinarity is ‘a new form of learning and problem-solving involving co-operation between
different parts of society and science in order to meet complex challenges of society. Transdisciplinary

research starts from tangible, real-world problems. Solutions are devised in collaboration with multiple
stakeholders’ (Klein et al. 2001: 7).

VUé



Align course objectives and format
- Allow for scaffolding — Align to community partners needs

.
>

Capstone courses

Projectbased CSL
Problembased CSL
Discipline based CSL

CSL as part of a course

Prepare in-class, visiting,
and simulating real world

Discipline-focused

Student experience
Community involved

] . Establish relationship with community partner
Reflection and evaluation strategy - Ensure reciprocity - explicate role division

- Linked to course objectives - Structured and

regularly - involve multiple stakeholders

-
>

By the student
* Written or Verbal

Instructor contacts, student negotiates

* Individual or in group
By the course instructor / faculty

Student experience

* Level of depth

Review geertje

VUé



We do not learn from
experience...we |learn from reflecting
on experience.

"'4

— John Dewey —

AZ QUOTES




Desighing a course: Reflection

« "Reflection is a careful examination and bringing
together of ideas to create new insight through
ongoing cycles of expression and re/evaluation" -
Marshall — 2019t

Concrete
experience

Active
experimentation

Reflective
observation

» Reflection is seen as a tool to promote and structure
learning through experience. However, reflection itself
is also seen as a skill to be trained.

Abstract
conceptualization

Marshall - 2019 - The concept of reflection_ a systematic review and thematic synthesis across professional contexts

VUé



Depending on the exact goal of the CSL experience, the exact type and form of reflection needs to
be determined, as reflection can occur in different dimensions (iterative/vertical).

Written Individual Reflection
Verbal Group Critial reflection
Reflexivity

VUé



Difference between reflection / reflexivity (Chilvers 2015)

Reflection means that “attention extends to the full range of whatever are held to be broadly salient
attributes of the object in question” (p. 226), implying deep serious consideration of alternatives,
unintended consequences, and so on.

Reflexivity involves the self-awareness and self-reflection that comes from recognizing that attributes
of the subject (e.g., the governance actors and mediators shaping public dialogue, including
participants themselves) construct and condition the object (i.e., the particular science, technology,
or issue in question).

« Chilvers, J., & Kearnes, M. (Eds.). (2015). Remaking patrticipation: Science, environment and emergent
publics. Routledge.

« Chilvers, J., & Kearnes, M. (2020). Remaking participation in science and democracy. Science, Technology, &
Human Values, 45(3), 347-380.

VUé



Other elements to
take into account

VUé



Student preparation may include
training in

e communication skills

 conflict-resolution skills

» providing contextual information

« and practical information with regard to developing
plans and project management

VUé



Assessment and evaluation

e Grade the learning that students demonstrate
* Learned form community experience
* |earned form theoretical component (reading, lecturers, assignments , etc.
e Assess the level of application of theory into practice

* Assess the quality of the reflection

VUé



Think in your situation/context :

- What is the level and experience of students?

- What are the possibilities with respect to community
partnerships?

- What is the ‘service’ needed? (and how can it be
addressed? Disciplinairy SL/ problem/ project based CSL)

- What reflection tools suits this context?







Learning modules/tools

Learn about Service Learning Learn about Service Learning Seek help on Service Learning
and Co-creation in Aurora Universities and/or Co-creation

VU%&
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